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The term “psychodiagnostics” is one of the terms most frequently used by 
psychologists, especially when it comes to working with children and teenagers. There 
are many reference manuals that describe a variety of psychodiagnostic methods. 
Higher education institutions provide counseling in which professional duties 
include conducting psychodiagnostic studies (these include school psychologists, HR 
managers, and others). Let us make a risky statement: it’s not that psychodiagnostics 
does not exist as a field of knowledge, but rather that it is a collective concept, since 
the modern level of psychological science does not allow a psychological diagnosis 
to be made or a person’s behavior to be predicted based on the results obtained by 
performing a particular psychological test (psychometric intelligence test, personal 
questionnaire, projective methods, etc.).

It would be more correct, in our opinion, to talk about psychometrics, the object 
of which are the laws governing the development and use of means of measuring 
certain mental properties and characteristics (including tests), as well as procedures 
for interpreting the results obtained. In various areas of psychology and other related 
sciences, the results of psychometric measurements of the cognitive sphere are widely 
and successfully used, particularly when it comes to abilities. However, despite the 
progress that has been achieved, scientists continue to debate the very existence of the 
phenomenon of intelligence and the right to evaluate it according to a total quantitative 
indicator, for example, the intelligence quotient (IQ), and its connection with abilities 
in a certain sphere of professional activity.

There are a number of intelligence tests (tests for the identification of individual 
cognitive abilities and intellectual scales such as Wexler, Amthauer methods etc.). 
Each test task (system of tasks) fixes some psychological symptom as a measure 
of the severity of a certain property of intelligence, which manifests itself in 
a specially designed type of activity, on a specific and unified material, if there is 
some situational state of the subject (from the point of view of his current knowledge, 
emotional status, motivation, etc.). In fact, we are dealing with a performance 
indicator that assesses the accuracy and speed of response. Virtually every test is 
a measuring instrument, like a thermometer. However, having taken the temperature 
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of the patient (that is, identifying one of the symptoms of a possible disease), no 
doctor would make a diagnosis or try to predict the course of the disease. An attempt 
to make a diagnosis on the basis of a psychological symptom (to assess the level 
of real intellectual capabilities) and to build a prediction of the further intellectual 
development of a person cannot be called professional frivolity. A. Anastasi at one 
time made a fundamental observation: no test can explain the reasons for individual 
differences in its implementation (Anastasi, 1982).

The main problem is that most of the techniques are characterized by a clear lack 
of consideration of the emotionally personal factor in the realization of cognitive 
potential. That is, these systems and principles of testing do not take into account the 
subject’s unconscious reaction to the test. In the case of testing an adult, this problem 
is solved by a more correct interaction of the conscious and unconscious parts of the 
human psyche due to the already acquired knowledge, skills, and experience. In the 
case of testing children and adolescents, the situation is different.

One of the most sensitive issues of psychological testing is the relatively low 
predictive validity, i.e. a measure of compliance with the methods and results of 
research of existing intelligence tests. Thus, according to modern studies, IQ indicators 
on average correlate with school performance at a value of r = 0.40 – 0.50 (i.e., only 
about 16–25% of variations in student learning achievements are explained). In this 
case, the distribution of the values of the correlation coefficients in different studies 
varies from –0.03 to 0.61 (Druzhinin, 1988). There is a significantly lower correlation 
of IQ indicators with the success of professional activity (Trost, 1999; Sternberg, 
2002). For example, according to W. Schneider, the IQ of “experts” (highly qualified 
professionals), as a rule, does not exceed 120 (Schneider, 1993). Thus, indicators of 
the level of psychometric intelligence in childhood, adolescence, or the late teens are 
not always a guarantee of individual achievement in maturity, since other aspects of 
a child or adult’s life (including the “random event factor”) may be more significant 
in terms of their influence on the growth of individual intellectual resources.

It is impossible to ignore the fact that many psychometric tests of intelligence are 
built on the principle of “do as I do.” An interesting consideration in this regard was 
expressed by Alexander Poddjakov. Any test is developed within the framework of the 
model of intellectual activity created by the author, which is built, among other things, 
under the influence of the specifics of his own thinking. For example, the founders 
of the test were strong mathematicians, and their mathematical mindset undoubtedly 
affected the test tasks they had created. This means that if we were among those who 
compiled the tests with people with different ideological attitudes, we would now 
have completely different tests (Poddiakov, 2003). The use of psychometric tests is 
based on the assumption that an intellectual property is a linear (unipolar) dimension 
that can be described in terms of “low rate — high rate”. In fact, any mental property 
is a multidimensional entity with a complex composition. An individual intellectual 
resource (“intelligence level”) is determined by a balanced combination of cognitive 
abilities of various types, the formation of components of metacognitive experience 
(including strategies for involuntary and arbitrary control of intellectual activity), the 
presence of individual cognitive preferences, intentions, etc.
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In addition, many factors can influence the degree of expression of one or another 
intellectual property. Thus, a low result according to the methodology, for example, 
Wechsler’s, besides insufficient development of relevant knowledge and skills, may 
be the result of a low level of socialization, a high level of anxiety, a low level of 
motivation, a high level of creative abilities, and so on. Moreover, not all possible 
“causes” of a low result operate separately, but in a system of interconnections. There 
are problems with the habit of interpreting a low psychological test result as “bad” 
and a high one as “good”. Such an interpretation is not entirely correct. There are 
many individual variations in the nature of expressiveness of various intellectual 
properties that cannot be brought under the norms of traditional testing (for example, 
the presence of an individual cognitive style for each child changes the profile of his 
abilities, which manifests itself in varying the performance success in different types 
of intellectual activity). Accordingly, the deviation of the testing indicators towards 
decrease or increase cannot be considered as a deviation from the norm (therefore, 
in principle, we have no right to immediately set the task of “correcting” a particular 
feature of the child’s cognitive sphere). It is curious that, in everyday life, we, as 
sober-minded people, fully agree with the fact that “our virtues are the continuation of 
our shortcomings, and our shortcomings are the continuation of our virtues.”

Finally, when testing a child of preschool or school age, it is important to keep in 
mind that his real intellectual abilities are manifested only in the process of mental 
development. Consequently, any ascertaining one-time testing of the “intelligence 
level” is not informative, since the assessment of actual intellectual achievements 
involves taking into account the individual “zone of proximal development” 
(L. S. Vygotsky) associated with targeted learning and self-learning of a child with 
the help of an adult. In short, any (relatively reliable and valid) psychological method 
can be used. What, however, cannot be done is to diagnose a person (preschooler, 
schoolchild, adult) on the basis of the result, and make a prediction about his 
future. However, this is exactly what is being done under the influence of the term 
“psychodiagnostics” introduced in due time (unfortunately, in my opinion), which, by 
its semantics, sets the wrong psychology to practical psychologists.

In fact, psychological methods are designed to collect information about 
a particular person in the monitoring mode. So psychological examination must meet 
the requirements of complexity, duration, multiple, ecological validity (conducted 
in a situation of real life), subject orientation (to have a dialogical character with 
a mandatory reverse communication, include elements of emotional support, create 
conditions for independence in choosing the mode of behavior, etc.). As previously 
mentioned, the results of psychometric measurements of the cognitive sphere, 
particularly when it comes to the ability for mental perception and the processing of 
external information, have been widely and successfully used.

The study of individual differences and the development for this purpose of 
innovative diagnostic tools, which is the technology of analysis of vibraimage 
(Minkin, 2017; VibraMI, 2019), allows, in part, to clarify this situation, because it 
uses the differential-stress approach.
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The differential-stress approach (Minkin & Nikolaenko, 2017) to the compilation 
of the questionnaire implies a forced choice situation. Testing in this mode is as close 
to classic lie detection as possible. This is an important condition for the validity of this 
questionnaire, since it is a question of the psychophysiological response of a person, 
and not the standard diagnosis of his area of interest (as is the case in traditional 
psychological tests and questionnaires). The “zonal” approach to the construction of 
questions puts the respondent in a situation of forced choice, a situation of emotional 
dilemma. Thus, the initial intentions and professional preferences are verified. Bright 
stimulus material in the form of 24 photographs (one photograph for each question) 
is the final stroke in an artificially modeled emotional state. Although in the case of 
the definition of a hobby (in VibraMI there are two blocks of questionnaires, one is 
for professional preferences, the other is for hobbies) a total-comfortable approach 
is used, which is as close as possible to the classical psychological approach that is 
implemented when compiling questionnaires.

It lacks a “forced choice” situation of two questions that carry the opposite 
informational and psychological burden, emphasizing the respondent’s conscious 
preferences. With the emergence of the Howard Gardner theory (Gardner, 1983), 
many educators, teachers, and parents thought about the fact that the approaches to 
learning and developing should differ significantly for different children. Considering 
their intellectual profiles, which are formed as a result of the greater development of 
mini-intelligences of certain areas of the brain, parents, and later teachers, must take 
this into account, creating certain conditions for the development of these abilities. 
In this way, such a complex, but quite realistic individual approach to the upbringing 
and development of each unique child will be provided. With the emergence of 
Gardner’s theory of multiple intelligences (MI), the psychological-pedagogical theory 
was completely shaken, when the only intellect could be unambiguously measured 
with the help of a simple IQ test. The upbringing and development of all children 
according to one strictly approved program is already considered to be irrational and 
incorrect. This disrupts the natural work processes of the brain of each individual 
child’s unique personality.

There are several reasons why Gardner’s multiple intelligence theory has been 
widely recognized in education. Among other things, this theory confirms what 
teachers face every day: people think and learn in many different ways. In his research, 
Gardner focuses on a person’s individuality, the uniqueness of his personality and 
profile of intelligence, citing the example that even identical twins will have different 
abilities (Gardner, 2011). The advantage of Gardner’s theory of multiple intelligence 
is in its flexibility and unlimited possibilities for a person’s self-realization in the 
professional sphere. In this regard, Gardner speaks of the “infinity” of intelligences, 
of their integrity and ability to develop. In VibraMI program developed on the basis of 
the Multiple Intelligences theory and vibraimage technology, the classification of the 
structure of multiple intelligences is built upon and expanded to 12 types indicating 
the possibility for self-realization in a particular professional sphere (Minkin & 
Nikolaenko, 2017).
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Children process information from the outside world in various ways, and these 
methods largely have a psychophysiological basis. In particular, the methods of 
processing information coming from the outside world in early childhood can also be 
referred to as general abilities. For example, the olfactory-tactile and tactile way of 
knowing the world is the norm for a one-year-old child. The one-year-old child who 
received a toy as a gift will not only examine and feel it from all sides, he will also 
willingly taste it. To deprive him of such a possibility means to make it impossible to 
become fully acquainted with it. Of course, the auditory way of getting to know the 
world also takes place, but it is not the leading method within this sensitive period. 
The behavior of a five-year-old child licking and groping unfamiliar objects, on the 
contrary, testifies to the underdevelopment of cognitive processes. It is logical to 
assume that there are individual periods, also confined to age sensitivity (increased 
individual sensitivity to external events and accompanied by anxiety before new 
incidents) of the development of specific intellectual abilities.

For example, parents of grown-up children often recall: “You were still very young, 
you were in kindergarten and couldn’t draw, but you loved it so much. We bought 
you a Lego set so that you didn’t make a mess everywhere.” What happened? The 
child activated the visual-spatial type of intelligence (according to Gardner), but was 
suppressed by the economic dominant of the surrounding social environment. What 
would be the right thing to do in this case? Which algorithm of actions is correct?

– Diagnosis of the interests and abilities of the child (“the zone of current and 
proximal development,” according to L. S. Vygotsky);

– Visually or with the help of professional programs (VibraMI, children’s 
questionnaire);

– Purchase of special materials for artistic expression (pencils, paints, paper in 
sufficient quantities, a drawing tablet).

Thus, the timely diagnosis of abilities in children of preschool and primary school 
age allows them to coincide with their intellectual development in a certain sensory 
period, that is, to the maximum effective period of the formation and deployment of 
common abilities. The theory of multiple intelligences allows for the differentiation of 
these abilities, localizing them in relation to a single person (child), and with a certain 
zeal — a certain sensitive period or the period of the formation of special abilities in 
adulthood.

Differences between children are largely due to the percentage of ratios that they 
have developed types of intellects. Their future profession will depend on this, as well 
as inclinations and success in certain activities. The task of teachers and parents is to 
contribute to the maximum disclosure of the child’s talent and develop it in the future 
precisely in the ways that are most suitable for that individual child, taking into account 
the peculiarities of his intellect according to Gardner. An individual training program 
and selected learning methods, taking into account a child’s most developed ways of 
perceiving information, are the basis of Gardner’s theory of multiple intelligences. 
When studying the types of intelligence that each individual child is endowed with, it 
is important to understand that each person has all nine or twelve varieties. They have 
a huge number of manifestations. You should never label a child on the principle that 
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he has only limited abilities. It is important, when providing an individual approach to 
the development and training of the child, to create such conditions in which he could 
manifest many of his sides and interests.

In order to understand the relationship of the profile of MI and the choice of 
profession, we need to consider the current international classification of education. 
One of the stages in the system of professional self-determination is the search for the 
relationship between the individual’s professional qualities and his chosen profession. 
In the proposed methodology, the profile of MI and professions is linked to the 
international classification of education. The International Standard Classification 
of Education (ISCED) is a framework document that makes it possible to unify the 
presentation of a variety of educational statistics required for the development of 
a policy in accordance with an internationally agreed upon set of common definitions 
and concepts, which ensures the comparability of national indicators (UNESCO 
2011/2013). ISCED is the main international document regulating the preparation of 
educational programs, including in the territory of the Russian Federation (GC 017-
2013, All-Russian Classifier of Specialties of Higher Scientific Qualification, 
OKSVNK). Thus, the diagnosis of professional interests and abilities should be 
based on the existing classifier of specialties. Otherwise, diagnostics of abilities will 
be observed without reference to a specific sphere of their implementation. VibraMI 
program allows you to diagnose professional interests and abilities with reference to 
the international classifier of specialties.

ISCED 2013 covers 10 main educational areas, each of which includes 29 areas of 
education and a specific list of specialties. In our opinion, using official documents 
is quite correct and structured, but a clearly defined structure of the classification of 
education is each time “imposed” on the psyche of a teenager that is rather diverse 
and subject to age-related changes. Yes, this program allows you to identify the main 
directions and professional “affection” of a particular person, but the information 
received must also be correctly interpreted. For example, natural intelligence can 
indicate preferences when it comes to choosing a profession, and the fact that a person 
lives “in nature” (for example, in a cottage) or simply spends a lot of time there, 
visiting friends or relatives, etc. There is a question about the interpretation of the 
information received. This places serious demands on the tester. It turns out that this 
should be not just a psychologist who can interact correctly with a teenager and, 
possibly, his parents, but also to correctly provide the testee with the information.

We are aware that vibraimage technology (Minkin, 2017) is an innovative product, 
which can be supplemented and configured for the specific tasks of specific users. 
However, at the moment the program itself, in its current form, does not allow you 
to get such comprehensive information. In our opinion, it is of interest only for 
people who are sufficiently prepared to work with this program and have a suitable 
education. It is important to emphasize that a psychologist should “hold in his head” 
a preliminary assessment of the intellectual abilities of an individual in the form of 
some probabilistic judgment or general guidance on creating the conditions for the 
productive intellectual development of this particular child, taking into account his 
individual characteristics. A non-sociable child (if he wants it and if he really needs it) 
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can be taught to communicate, whereas one who is too talkative can be taught to pause 
and think about himself, etc. Thus, a psychological diagnosis (if you really use this 
term) is always the result of hard, time-consuming work.

I would like to add that even a correctly made psychological diagnosis or analysis 
should never, in our opinion, be passed on to a person (child first) in a direct 
formulation, due to the extremely dangerous effect of the “label” (as well as due 
to the high probability of inaccuracy of this diagnosis). So what do we do? Is there 
a way out of this situation? What should school psychologists do, whose professional 
activity has been and will be associated with the need for psychological examination 
of children in order to identify their intellectual abilities? Practicing psychologists 
have accumulated a wealth of experience in the use of psychological methods in the 
framework of the personality development paradigm, which changes the requirements 
for the goals of psychological testing and defines new forms of psychological work 
with children. We are listing some elements of this experience.

1. Repeated examination over a sufficiently long period using a variety of 
psychological methods, depending on the characteristics of the child’s intellectual 
development and his personality as a whole.

2. The use of individual psychometric tests of intelligence in the framework of 
the procedure of psychological and pedagogical monitoring, that is, tracking the 
dynamics of the intellectual development of each individual student (or students 
with educational or personal problems) in order to individualize educational and 
extracurricular activities. Thus, the result of psychological testing should be the 
internal differentiation of training with the development for each student of the 
individual trajectory of his mental development by providing him with the necessary 
psychological and educational assistance.

3. The inclusion of psychological testing in the educational process and its conduct 
in connection with the educational activities of the child.

4. Conduct testing to assess the actual intellectual capabilities of the child in the 
subject area that corresponds to the aptitudes and interests of the student. Such testing 
provides the subject with autonomy in choosing a line of intellectual behavior in 
a psychological examination situation.

5. Using as a means of obtaining information about the student not only 
standardized methods (psychometric tests of intelligence, personal questionnaires), but 
also qualitative methods, including observation, conversation, questioning, analysis of 
activities, self-description (methods of unfinished sentences, verbal portrait, writing 
essays on a specific topic), games and training methods.

Thus, the use of psychometric tests of intelligence changes its vector: they are 
focused on creating the conditions for the development of the intellectual resources 
of the individual, thereby contributing to the building of an individual intellectual 
biography.

To conclude, psychology is not only the science of the general laws of the human 
psyche, but also the science of the principles of the protection of individual rights. 
Psychological testing, as an area of psychological knowledge, must fully meet these 
criteria.
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